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INTRODUCTION

In the last few years, a large number of works have been devoted to
reviewing the scope of new digital cultures in the teaching and learning
process (Gee, 2009, 2017; Ito et al., 2013; Jenkins, Purushotma,
Weigel, Clinton & Robison, 2009). Among them, one of the emerging
lines is formed by the so-called transmedia learning processes,
which Raybourn (2012) defines as “a scalable messaging system that
represents the narrative or core of an experience that unfolds through
the use of different media platforms, engaging students emotionally in
their learning and involving them personally in the story” (p. 471). This
notion, without a doubt, is related to the works of Jenkins (1991, 2004,
2006) around the concepts of media convergence and processes of
participatory culture, and, in turn, around a notion that is associated with
it, that of transmedia literacy (or transmedialiteracy, or transliteracy)
(Alper & Herr-Stephenson, 2013; Alvarez, Salavati, Nussbaum &
Milrad, 2013; Fraiberg, 2017; Kline, 2010). This is of great interest
from an educational point of view, as it will be the individuals with this
literacy who will be able to participate fully in the participatory culture
Jenkins speaks of.

Indeed, for Jenkins (2006) one of the main defining characteristics
of this participatory culture is precisely media convergence, understood
as the “flow of content across multiple media platforms, cooperation
between multiple media industries and the migratory behaviour of
media audiences, who will go almost anywhere in search of the kinds
of entertainment experiences they want” (Jenkins, 2006, p. 2). And
there is no doubt that this new conception of the implicit collaborative
processes requires citizens to cultivate new skills that enable their
survival. It is, in broad terms, what brings us back to the concept of
transmedia literacy.

In any case, the revolution that all this has resulted in is evident.
If the traditional logic of the media was to produce cultural content,
on a specific platform, for users to consume (unidirectional model of
traditional television, for example), now people have been massively
incorporated into the role of content producers, and move from one
media platform to another (Jenkins, 2006; Jenkins et al., 2009). Put
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another way, people no longer observe what happens in the media,
but can play an active role in its production (Lacasa, 2010). In fact,
for over a decade, more than half of adolescents and young people
(part of the generation called millennials) (Alvarez Monzonillo & de
Haro, 2017) have been creating cultural content through digital media,
and a third of Internet users share the content they produce (Lenhart,
Madden & Hitlin, 2005). It is what, according to Jenkins, Ito and boyd
(2016), is situated in the sphere of doing it together rather than doing
it yourself. Or, this is what the Transmedia Literacy project (Scolari,
2018) intends to address, as it tries to take a step beyond the concept of
media education and analyze the media practices of adolescents in both
formal and informal contexts, while attempting to offer a taxonomy
of components of this new literacy that are born from analysis of their
daily practices (transmedia practices, as it could not be otherwise).

Throughout this conceptual framework, it is relevant not only to
consider where the notion of transmedia can be situated, but also our
understanding of what this transmedia literacy should be from the
educational point of view, which is our scope of action. In Jenkins’
work, in general, we can identify two uses of the term transmedia,
which, although they are related, appear with different purposes.

The first, perhaps the most widespread, links transmedia to
an emergent form of discourse, of creating stories, of narrative
(transmedia storytelling). In general, this use is the one that occupies the
field of communication, due to the special intrinsic characteristicsthat
it presents. Jenkins himself (2006) defines transmedia narrative or
transmedia storytelling in the following way, which we quote from the
Spanish version from two years later:

Transmedia storytelling refers to a new aesthetic that has emerged in response
to media convergence—one that places new demands on consumers and
depends on the active participation of knowledge communities [...] A
transmedia story unfolds across multiple media platforms, with each new
text making a distinctive and valuable contribution to the whole. In the ideal
form of transmedia storytelling, each medium does what it does best—so that
a story might be introduced in a film, expanded through television, novels,
and comics; its world might be explored through game play or experienced
as an amusement park attraction (Jenkins, 2006, pp. 31-97).
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The second use of the term is linked to a capacity, ability or
competency (transmedia navigation), to a body of knowledge, skills
and attitudes of the same individual who consumes and produces (who
prosumes) these discourses. As educators, we can and must reflect on
this literacy, which, again, ties in with advances in the categorization
of the elements of this transliteracy by Scolari (2018) in the context of
the Transmedia Literacy project, funded by the European Union in the
Horizon 2020 framework.

Also significant in this direction is the initiative of the MacArthur
Foundation in relation to the construction of the area called Digital
Media and Learning, in which the New Media Literacies project
emerged. The Learning in a Participatory Culture project, of which
Jenkins is the principal researcher, emanated from the White Paper of
2006, subsequently published by the MIT Press and entitled Confronting
the Challenges of Participatory Culture: Media Education for the 21st
Century (Jenkins et al., 2009). Its fundamental purpose is to identify
and describe the cultural competencies and social skills necessary
to participate fully in the new digital environments. Specifically, 12
skills and abilities are postulated, of which one of them is, precisely,
transmedia navigation defined as “the ability to deal with the flow of
stories and information across multiple modalities” (Jenkins et al.,
2009, p. 46). In fact, this capacity is closely linked to the previously
described processes of media and cultural convergence, which demand
skills of processing, creation and dissemination of emerging forms of
stories and arguments. Indeed, as these same authors state, “it involves
the ability to both read and write across all available modes of
expression ... learning to understand the relations between different
media systems” (Jenkins et al., 2009, pp. 48-50).

Although Jenkins does not expressly mention the concept
transmedia literacy, it is clear, as mentioned above, that there is an
intimate relationship established between the media convergence of
participatory culture, on the one hand, and the need for the individual to
know how to operate in these digital environments in a new —and more
profitable— way.

Having reached this point, the educational implications of these
new concepts are evident. If we speak of a necessary competency
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for the exercise of citizenship in the 21st century, it is undeniable
that education as a whole should ensure that new citizens acquire it.
However, as far as we know, there is no consensus on the concept of
transmedia literacy; rather, it is a notion we arrive at by confirming
that transmedia (whether as a result of this new cultural model, or as
a learning strategy) demands of the individual new skills that are not
necessarily implicit in the concept of digital competence or digital skills,
covered in the literature on many occasions (Gallardo Echenique, 2012;
Bullen, Morgan & Qayyum, 2011). Thus, the objective of the review of
the literature presented here is to identify and analyze the uses that have
been made of the notion of transmedia literacy in the educational field.
Our intention is to conceptually clarify the notion of transmedia literacy
based on the uses that are collected in the specialized literature. More
specifically, we aim to identify the elements that make up this literacy,
as well as the preferred approach of the documents, or the perspective
of addressing the concept of transmedia literacy.

METHOD

This systematic review of the literature draws on systematic and narrative
approaches as an alternative to meta-analytic and traditional reviews
(Okoli & Schabram, 2010). For our purposes, systematic review means
the process of identification, selection and synthesis of primary research
studies to provide a complete and current picture of the study subject
(Crompton, Burke & Gregory, 2017). In this article, the review aims to
provide a comprehensive overview of the educational uses of the term
transmedia literacy. We interpret the narrative approach to reviewing
literature as the process of discussing the state of a subject, or specific
topic, from a previous theoretical and contextual point of view, whose
authority is commonly recognized. In this study, the contextual point
of view is based on the foundational works of Jenkins, whose general
perspective we have already analyzed succinctly in the introduction.
In our case, to achieve the proposed objective, we performed a
search in three different academic repositories: the online library
Educational Resources Information Centre (ERIC), sponsored by
the Institute of Education Sciences (IES) of the U.S Department of
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Education; the Scopus search engine, of the Elsevier platform; and
Google Scholar, as a massive open meta-repository. Only the terms
alfabetizacion transmedia and transmedia literacy were introduced
for the search (using quotation marks as Boolean search command,
to guarantee syntagmatic concurrency in all results). All this was the
first step of the process of constitution of the document database that is
reflected in Figure 1:

FIGURE 1
PROCESS OF CONSTITUTION OF THE DOCUMENT DATABASE

SLR on transmedia literacy

Peer review ERIC Scopus Google Scholar
papers 12 documents ¥ | 37 documents D =+ | 108 documents D
education 22 documents (F) 17 documents (F)
I |
V

41 final documents

L, Transmedia literacy

concept review

Source: The authors.

As you can see, ERIC offered us 12 documents, which already met
the quality requirements of being scientific articles and having passed
a double-blind review process; in addition, due to the characteristics of
the repository, they all came from the educational field. Scopus provided
us with 37 initial documents (I), of which we discarded those that were
not articles from scientific journals, those that had nothing to do with
the educational field and those that we had already gathered from the
search in ERIC, and which left us with 22 final documents (F). Finally,
Google Scholar offered us 108 initial documents (I), which yielded
17 final documents (F) when applying the criteria we had previously
established. In this case, the scarcity of documents did not force us to
limit the search to any time window for operational considerations. For
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reasons of economy of space, we refrain from presenting the list of
consulted documents at this point, and we will refer it indirectly in the
results chapter, when analyzing their characteristics.

Framework of analysis / Categorization

The content of the analyzed texts was categorized according to the
following characteristics: educational sector and stage, and type of
study, including experimental research, review of studies, theoretical
reflection, innovation, ethnography or educational experience, implicit
or explicit concept of transmedia literacy, elements of the concept,
description of the work and conclusions.

In this process, in addition to the reading, indexing, summary and
parallel and cross-analysis of the documents, we enlisted the help of
the qualitative data analysis software NVIVO 11 for Windows, which
also allowed us to apply strategies of quantitative textual analysis
(selective text searches, word count, graphic representations of the
frequency of occurrences, etc.). Coding from selective textual searches
was particularly useful, in that it allowed us to assemble a corpus of
relevant fragments from which to analyze with greater precision the
relationships between the concepts and the elements that make them up.

RESULTS

In order to facilitate the reading of this section of presentation of
the results and discussion, we first offer a general description of the
analyzed documents, after which we take a careful look at the relevant
concepts in a specific way.

Description of the documents
A first descriptive approach to the selected documents can be made
from Table 1, in which we summarize their main characteristics.

First, we gather the source of the documents, according to where
we have taken them from: ERIC (E), Scopus (S) or Google Scholar
(GS). Next, regarding the educational sector, we can see that most
of them are in the sphere of formal education (27), while 5 of them
are contextualized in informal education. The rest (9) address their
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reflection on transmedia literacy in a general educational context. In
relation to the knowledge area to which they are assigned, the panorama
is more varied, although transversal approaches abound from the area
of literacies. Regarding the type of documents consulted, the theoretical
reflections predominate (23), with less representation of experimental
articles (5), innovations (4), ethnographic analyses (4) and documentary
analyses (3), among others.

Quantitative analysis of the document database

As mentioned above, the use of the NVIVO qualitative analysis
software enabled us to apply some quantitative analysis procedures
based on the counting of the words with the most occurrences in the
set of documents that we analyzed. The most frequently used words are
reflected in Figure 2. Here, we can see that in addition to transmedia
(with 1,789 occurrences in the works reviewed), the reference to media is
pervasive (2,098 occurrences) followed by the words referring to the
educational context in which we focus our reflection (students, 1,187
occurrences; education, 742; learning, 1,153), as well as the cultural and
social context in which this approach takes place (culture, 480; social,
631). Finally, it is interesting to note that some of the elements that we
will later highlight in the review of the elements also appear (literacy,
723; research, 528; information, 471; storytelling, 596; knowledge,
351; communication, 314). Also noteworthy is the mention of Jenkins,
with a total of 426 occurrences, the only author appearing in the 50
most concurrent words. This shows, as described in the introduction,
the origin of the concept in his work.

CONCEPT OF TRANSMEDIA LITERACY

In the set of documents, it is not usual for the mention of transmedia
literacy to be based on a definition in the strict sense. On the contrary, it
is common to take for granted the concept alluded to, and move to focus
directly on those aspects it is comprised of that we wish to highlight.
Nevertheless, we do find some conceptual approaches that we could
highlight as definitions of transmedia literacy or that we could interpret
in that sense.
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FIGURE 2
CLOUD OF THE 50 WORDS WITH THE MOST OCCURRENCES
IN THE WORKS REVIEWED
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Source: The authors using the NVIVO 11 software.

The oldest of these is expressed by Kline (2010), who attributes the
birth of the concept to Jenkins, and assumes that talking about transmedia
literacy implies understanding that students must simultaneously learn
to navigate, create and evaluate different media. The idea of navigation,
in effect, provides the backbone of Jenkins’ ideas (2006; Jenkins et al.,
2009), insofar as it is considered that transmedia navigation is one of
the relevant elements of what he calls new media literacies (hereinafter,
NML); however, as far as we know, Jenkins does not properly refer to
transmedia literacy (or, at least, he had not done so in his written works
until 2010, which is when Kline assumes this definition). In any case,
this idea of transmedia navigation, together with the other elements
of NML, is present in the work of many authors who do in fact refer
to them using the term Jenkinsian (Mio¢i¢ & Perini¢, 2014; Rhoades,
2016).
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Other authors offer definitions of transliteracy that could be
equivalent. Thus, for example, one can allude to the ability to read,
write and interact within and across different genres, languages, media
and contexts (Fraiberg, 2017), which adds the complexity of the
multiplicity of national languages and identities. Or, in addition to the
above, we can also focus on the idea that this capacity can be highly
productive from the point of view of learning, especially if it focuses
more on the contextual element than on the technological one (Grandio-
Pérez, 2016).

Although not explicitly mentioning the label of media literacy
in their definitions, many authors assume that the classic concept
of digital or media competence, in the new transmedia context, is
insufficient, and so must be enriched by other elements (Alper & Herr-
Stephenson, 2013; Checa-Romero, 2016; Fleming, 2013; Gambarato
& Dabagian, 2016; Lugo Rodriguez, 2016). A common idea, then, is
that an individual who is only competent from the traditional digital
point of view can hardly be considered competent in the context to
which we alluded at the beginning, thus rendering what may be called
traditional 2/s¢ century skills insufficient (Witte et al., 2015). To that
effect, for example, elements are added such as critical spirit or the
jump between media (Alper & Herr-Stephenson, 2013), the ability to
interpret complex messages transmitted by different channels (Checa-
Romero, 2016), or the focus is on navigation (Fleming, 2013), to which
we have already referred (Jenkins et al., 2009). Finally, some proposals
are documented in which attempts are made to agglutinate already
existing literacies (Weedon & Knight, 2015), including the following:
multimodal, critical, digital, media, visual, informational and ludic
(Gambarato & Dabagian, 2016). Alternatively, this is complemented
with elements of a transversal nature, such as creativity, sociability,
mobility, accessibility or re-game (Rodrigues & Bidarra, 2014).

ELEMENTS THAT MAKE UP TRANSMEDIA LITERACY
Beyond these definitions, what underlies all the documents is the

emphasis on those additional elements that characterize the literacy
of individuals who operate in transmedia as opposed to the digitally
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competent, and which should be considered from the educational
perspective. These elements are shown in Figure 3, which provides
a representation of the nuclear and secondary elements present in the
concept of transmedia literacy throughout the documents analyzed:

FIGURE 3
ELEMENTS OF TRANSMEDIA LITERACY
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As we see, we have tried to distinguish those that generate greater
consensus and that, therefore, we consider nuclear; as opposed to those
that, although they are highlighted by the literature, could constitute
a second layer of characteristics owing to their lesser degree of
agreement. In any case, there are four elements of this media literacy
that are commonly accepted: transmediality, prosumption, critical spirit
and collaboration or interaction. The first element, transmediality, is
the one that links most directly with the NML of Jenkins (2009) and,
specifically, with his notion of transmedia navigation. Indeed, this
new literacy requires the ability to jump between media, following a
narrative that develops sequentially or multimodally in different media
(Alper, 2013; Alvarez et al., 2013; Anderson, 2014; Fleming, 2013;
Fraiberg, 2017; Gambarato & Dabagian, 2016; Grandio-Pérez, 2016;
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Jover et al., 2015; Kline, 2010; Munaro et al., 2016; Pence, 2012), as
well as the capacity to adopt analogue and digital media, both online
and offline (Scolari, 2016).

Second, we find the leap from the individual consumer of media
products to the individual who not only consumes them, but also produces
them, the so-called prosumer. On the one hand, we cannot imagine, as
we said before, that an individual is competent (/iterate) if they are
not capable of producing media content in a context of participatory
culture (where media becomes transmedia without exception) (Weaver,
2015); and, on the other, this idea not only affects adult individuals, but
also children and adolescents, who must grow up in an environment
in which they are expected not to be passive in the face of knowledge,
but to create new tailored content as they learn. In short, we cannot
demarcate the idea of transmediality of prosumption, because the jump
between media not only involves changing the medium, but in many
cases also entails switching roles between consumer and producer and
vice versa (Gordon & Lim, 2016; Guerrero-Pico, 2015; Giirsimsek,
2016; Jover et al., 2015; Lugo Rodriguez, 2016; Roccanti & Garland,
2015; Scolari, 2016).

The alternation between consumption and production leads us to the
context in which this occurs, a social context and not an individual one;
and, therefore, it is essential to assess the importance of skills relating to
collaboration and interaction in this participatory culture. It is what has
been called collective intelligence or distributed cognition (Alvarez et
al., 2013), or community-oriented creation (Ramasubramanian, 2016);
and which, in one way or another, necessarily implies an interaction with
other transmedia creators that goes beyond simple communication
with them. Indeed, it is not enough to communicate or interact, but
to collaborate in the service of the shared transmedia project
(Anderson, 2014; Barber, 2016; Fraiberg, 2017; Giirsimsek, 2016; Lugo
Rodriguez, 2016; Mioci¢ & Perini¢, 2014; Richardson, 2013; Roccanti
& Garland, 2015). This, without a doubt, is quite attractive from the
point of view of the educational focus of transmedia.

Finally, there is a continuous impact on an aspect that seems to
deal more strictly with information literacy, but that acquires relevance
in this context of convergent and participative culture; this aspect is
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the development of a critical spirit that allows us to discern, weigh,
evaluate and improve not only other people’s products but also our own
(Alper & Herr-Stephenson, 2013; Barber, 2016; Checa-Romero, 2016;
Gambarato & Dabagian, 2016; Kline, 2010; Lopez Yepes, 2016; Moon,
2016).

As we saw at the beginning of this epigraph, the list of components
of media literacy is not limited to these four core elements, but it also
encompasses additional elements, such as the exercise of citizenship
through transmediality (Mio€i¢ & Perini¢, 2014), which implies the
assumption of new citizens’ codes and of new behavioural frameworks
(Soep, 2012). This, in turn, opens the door to transmedia activism,
which may have long-range impact (Soriano, 2016).

Regarding prosumption, we find a new vision of the processes
of writing that takes the habitual linear and finalistic perspective
(considering texts as something finalized) and moves to a new
conception in which texts are revisited and reconstructed again and
again (Barber, 2016; Fraiberg, 2017; Grandio-Pérez, 2016), always
in search of improvements and updates of content dependent on what
has been consumed and produced in other channels; and which, in
turn, stimulates creativity to recreate what has already been created
by oneself (Anderson, 2014). Finally, this idea is also linked to the
concept of remix, as a product that does not emerge from nothing, but
stems from previous, already encoded, transmedia products, which
are decoded and recoded in search of new, better, more creative and
more functional content (Pietschmann et al., 2014).

Last, to conclude this review of the elements that comprise the
concept, we must emphasize the importance of technologies in
transmedia literacy. There is no doubt that the extensive development
of transmedia effectively started with the advent of Web 2.0 and, above
all, thanks to Web 3.0. From this, it should be inferred that digital
literacy—the advanced management of technology—should be a
crucial element of transmedia literacy. Generally speaking, it is true that
this follows indirectly, provided the concept is addressed, especially
in the educational context that we have been exploring. However, the
explicit omissions regarding its importance are conspicuous, to the point
that this advanced management, which we have called fechnological
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expertise, is always implicit (it is pervasive); but it is not made explicit
in a general way. Technology must be used efficiently, but transmedia
literacy transcends the purely technological and focuses more on use,
user and context than on the technical component (Grandio-Pérez,
2016; Roccanti & Garland, 2015).

DISCUSSION AND CONCLUSIONS

In reviewing both the explicit notions of transmedia literacy and its
constituent elements in light of Jenkins’ theories of participatory
culture and media convergence (Jenkins 2006), there are two ideas that
outweigh any other consideration. The first is that, although explicitly
recognized as such in few cases, the current frame of reference is
based on the NML of this same author (Jenkins ez al., 2009). And the
second, partially a consequence of this, has to do with the inexistence
of a concept developed as such in the literature, which compels us to
highlight a void in that regard.

In relation to the first idea, it is obvious that the elements we
have pointed out (prosumption, transmediality, critical spirit and
collaboration) are related to some of the skills that were already
being considered in 2009 and that acquire relevance when it comes to
preparing individuals for the new participatory culture. We are speaking,
for example, about appropriation, transmedia navigation, judgement or
networking (Jenkins et al., 2009), as underlying concepts on which the
consulted literature has focused, as far as we know. However, when
talking about transmedia literacy, it is important to centre attention
on some of the 12 NML, which acquire a special relevance. And that is,
inourview, the contribution ofthis new concept. We speak of prosumption
as a nuclear and unselectable aspect: the transmedia individual does not
choose whether to jump into the production of transmedia content and
materials, but is a creator by default, in parallel with their transmedia
peers (Alvarez et al., 2013; Gordon & Lim, 2016; Guerrero-Pico,
2015; Giirsimsek, 2016; Jover et al., 2015; Lugo Rodriguez, 2016;
Ramasubramanian, 2016; Roccanti & Garland, 2015; Scolari, 2016).
And this leads them to be natural remixers, who will always start
from previous content and who, in turn, will be the previous link in
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the creation process of the next transmedia individual (Barber, 2016;
Grandio-Pérez, 2016; Fraiberg, 2017). As we stated earlier, we are not
speaking of the condition of being a sporadic or occasional producer,
which could be implicit in NML, but of a proactive action of being
one habitually. On the other hand, it is not only this, but the fact that
all of this must be carried out in the frameworks of digital citizenship
(Alper, 2013; Mioci¢ & Perini¢, 2014; Soep, 2012; Soriano, 2016), as
the capacity for judgment implicit in the NML is not sufficient, but must
be guided by ethical principles that govern actions in participatory
culture. This understanding, of course, exceeds the usual limits of
reflection on media culture, providing a holistic component that
overcomes the formal constriction of literacy and media consumption
processes; and, without being able to say that it contributes something
that was not implicitly present in the Jenkinsian models, it does offer an
interesting deliberation in the service of a more productive engagement
of the individual both in their immediate context and in the digital
society that embraces them (Scolari, 2018).

Inrelation to the second idea, we are clear that there is no consensus on
the adoption of a definition of this literacy. However, there is consensus
in recognizing that, whatever that definition may be, it must agglutinate
and harmonize a large number of other previous competencies (Weedon
& Knight, 2015) that go beyond digital competence or 21st century
skills, which would be the closest concept (Witte et al., 2015). Above
all, it implies a change in the previous epistemological configurations
of the competencies from which it may derive (in essence, regarding
the change of role towards prosumption). Perhaps, therefore, we should
endorse the two-layer representation that provides this contribution to
the concept of transmedia literacy in Figure 3, which can be taken as
a general reference both for citizens in general, as well as for their
orientation in the educational sphere, with all people, and not only
with adults (see, in fact, how the Transmedia Literacy project of the
European Union in Horizon 2020 advocates precisely for this literacy
in adolescents).

Therefore also, beyond this reflection on the concept and elements
that comprise it, our review of the literature also leads us to consider that
addressing transmedia literacy from the educational field can facilitate
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the adoption of immersive strategies, in which disbelief is suspended in
the service of learning (Conner-Zachocki, 2015; Robinson, 2015), and
in which we can harness the flow of dynamic content that facilitates
learning (Wiklund-Engblom, Hiltunen, Hartvik, & Porko-Hudd, 2013),
and engages the student (Soriano, 2016). In effect, from an educational
point of view, in all stages (albeit with different levels) transmedia
literacy is the passport to the use of media platforms in a massive and
intensive way, as optimal scenarios for community learning (Pence,
2012). A learning focused on content and context, and not on technology
(Grandio-Pérez, 2016), is, at the same time, a way to combat the
multiple digital gaps that participatory culture can give rise to among
“illiterates” (Alper, 2013). Unfortunately, the limitations faced by
teachers are obvious: the concept is not operationalized as an approach
for educational purposes, nor have we systematically explored what may
be the most appropriate pedagogical and didactic approaches for doing
so. All of this is, then, a path that educational research must follow to
take full advantage of the wealth of opportunities that transmedia (and
transmedia literacy) can provide in terms of learning.
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